Oregon Reading First

Kindergarten Session

December 11, 2008

Agenda

	Time
	Topic
	Presenter/Facilitator

	8:00-8:15
	· Introduction
	Trish Travers

Maria Randle

Carol Dissen

	8:15 – 9:45
	· Kindergarten Assessment/Instructional Loop
	Maria Randle

	9:45 - 10
	· BREAK


	

	10:00-10:30
	Work in groups to plan instruction for student examples


	Maria Randle

Carol Dissen

	10:30-11
	· Vocabulary


	Maria Randle

	11 – 11:30
	· ERI
	Peggy Concillo

	11:30 – 12:15
	LUNCH


	

	12:15 – 1:30
	HM/SF template practice

RM meet with Peggy

	Carol Dissen

Peggy Concillo

	1:30 – 3:30
	Behavior and Small Group Management Strategies
	Chris Borgmeier
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Nonsense Word Fluency Assessment General Performance Pattern and Instructional Recommendations
	
	Sound Only
(/f/ /e/ /k/)
Not Accurate

(< 90% accuracy)
	Sound Only
(/f/ /e/ /k/)
Accurate

(>90% accuracy)
	Sound by Sound and then Recode
 (/f/ /e/ /k/ /fek/)
Not Accurate

(< 90% accuracy)
	Sound by Sound and then Recode
 (/f/ /e/ /k/ /fek/)
Accurate

(>90% accuracy)
	Partial Blend

(/f/ /ek/)

Not Accurate

(< 90% accuracy)
	Partial Blend

(/f/ /ek/)

Accurate

(>90% accuracy)
	Whole Word or Unit Reading 

(/fek/)
Not Accurate

(< 90% accuracy)
	Whole Word or Unit Reading 
(/fek/)
Accurate

(>90% accuracy)

	List Student Names

(list each student once based on their predominant pattern)
	
	
	
	
	
	
	
	

	Instructional Implications
	· Focus on accuracy instruction at the letter-sound level.

· Identify known and unknown letter-sound combinations.
	· Focus on blending fluency practice at the word level.


	· Focus on accuracy instruction at the letter-sound level and then accuracy instruction at the blending level.
	· Focus on blending fluency practice at the word level.

· Instruction in reading words as whole units.
	· Focus on accuracy instruction at the letter-sound level and then accuracy instruction at the blending level.
	· Focus on blending fluency practice at the word level.

· Instruction in reading words as whole units.
	· Focus on accuracy instruction at the letter-sound level and then accuracy instruction at the blending level.
	· Focus instruction on accuracy and fluency in connected text.

	Example Activities
	· Continued Phonics Instruction
· Fluency with known sounds:

    *1-Minute 

      Sound Dash

    *Rapid Read 
      Sounds

  
	· Instruction in continuous blending of CVC words (i.e., Card 9).  Followed by re-reading the blended words as whole words (i.e., Card 3).
	· Continued Phonics Instruction
· First, Fluency with known sounds:

    *1-Minute 
      Dash

    *Rapid Read 
      Sounds

· Instruction in continuous blending of CVC words (i.e., Card 9).  Followed by re-reading the blended words as whole words (i.e., Card 3).
	· Blending practice in reading words accurately as whole units.

      *No Peeps

· Fluency with known words.

    *5 x 5 Matrix

    *Rapid Read 
      Words

    *Paired Peer 
      Practice
	· Continued Phonics Instruction
· First, Fluency with known sounds:

    *1-Minute 
      Dash

    *Rapid Read 
      Sounds

· Instruction in continuous blending of CVC words (i.e., Card 9).  Followed by re-reading the blended words as whole words (i.e., Card 3).
	· Blending practice in reading words accurately as whole units.

      *No Peeps

· Fluency with known words.

    *5 x 5 Matrix

    *Rapid Read 
      Words

    *Paired Peer 
      Practice
	· Continued Phonics Instruction
· First, Fluency with known sounds:

    *1-Minute 
      Dash

    *Rapid Read 
      Sounds

· Then, fluency  practice in reading words accurately as whole units.

     *No Peeps


	· Fluency building activities in connected text.

      *Repeated 
       Reading 

        Strategies

      *Partner 
        Reading

        Strategies




Example Activity: 1 Minute Letter/Sound Dash

1. Select a set of letter sounds students can accurately identify

Guidelines for selecting letter-sounds to practice:

· Select high-priority and high-utility sounds

· Select sounds students are able to identify accurately? 

· Separate highly similar examples

· separate sounds with auditory similarity (i.e.,  b/d) and visual similarities (v and w)
· begin with lower case letters and move to uppercase as students demonstrate fluency
Guidelines for the flash-card practice activity:

· Include multiple examples in the practice set

· Systematically decrease “think time” for answering (3-2-1 seconds)

· Remove letter-sounds that students have identified correctly for 2 consecutive weeks
· Review errors from previous lesson. 

2. Make cards for each letter/sound:

· Include multiple cards of each letter in the set. 

3. Set goal for progress monitoring 

· Ultimately, students should be able to identify 1 letter/sound per second

· Set goal depending on previous fluency and number of sounds. For example

· 30 cards that students accurate but not fluent with: goal might be  30 sounds in 1 minute

· if students have practiced the sounds and are building fluency, a goal might be 30 sounds in 30 seconds

4. Do a 1-minute small-group practice. Position cards so all can see.  

5. Start the stop watch and time for the selected goal time (ie., 30 seconds or 1 minute)

6. Present the first letter so that all students answer together. 

7. Provide quick corrective feedback on errors. 

· If students do not answer correctly:

· “My turn, this sound is ____. What sound?____Yes, _____”. (You do not need to go back because there are multiple examples of sounds in the set)

8. Continue presenting letters adjusting the pace of presentation systematically. 

9. Letter-sounds correctly identified go in one pile. Place errors in a second pile. 

10.  At the end of 1 minute, tally the number correct. 

11. Review errors and repeat activity for again.
Adapted from Harn, 2003
5 X 5 Dash

12. Select a set 5 words students can accurately identify

Guidelines for selecting words to practice:

· Select high-priority and high-utility words

· Select words students are able to identify accurately

· Separate highly similar examples

· very/every

· there/where/here

13. Make page with 5 X 5 matrix:
Example matrix on 8.5 X11 paper:
	our
	there
	what
	were
	the

	there
	what
	were
	the
	our

	what
	were
	the
	our
	there

	were
	the
	our
	there
	what

	the
	our
	there
	what
	were


14. Do a 1-minute small-group practice. Position paper so all can see.  
Name the words

This word is “our”. What word? (pause, tap) ____Yes, “our”.
This word is “there”. What word? (pause, tap) Yes, “there”

Repeat for each word in the row.

Activity Directions

I am going to time us for one-minute. If we make a mistake, we will have to go back to the beginning of the row.  Answer together when I tap the word. If we don’t answer together, we will go back to the beginning of the row.

Let’s see how far we can get!
Activity

Start timer. What word? pause, tap What word? pause, tap etc…eventually, you can omit “what word” and simply tap. Stop at 1 minute.

Correction procedure:

“That word is ____. What word? ____yes, ____. Let’s go back.”

Kindergarten Theme 4 


h  S   v   r   t   B   N   R   c  T 



N  S  n   h   T   a   M   V   A  b 



S  m  B   R   A   H   s   C   v   r 



b  t   n   V   r   h   M  a   c   H 



c  A  R   N   T   s   C  m   V   t 



M  n  b   s   v   B   a   H   a   r 



m  C  H  A   b   N  c   R   n   v 

Name ________________ 

Date _________________

Compiled by Candance Leyden - Kindergarten Teacher and Carla Flowers - Reading First Coach; SMBSD 2005 

http://www.smbsd.org/page.cfm?p=897

Anita Archer Video Notes

	Robust Vocabulary Words


	PRACTICED
	GRACEFUL
	 FURIOUS

	Introduce Word


	
	
	

	Present A Student Friendly Definition


	
	
	

	Illustrate the Word with Examples


	
	
	

	Check Students’ Understanding


	
	
	


List any other good instructional practices you observe (i.e. partner sharing):

Vocabulary Planning Sheet

Week _________________


Theme/Unit ____________________

Read Aloud Title ________________________

	Robust Vocabulary Words from Read Aloud
	1.
	2.
	3.

	Introduce Word


	
	
	

	Present A Student Friendly Definition


	
	
	

	Illustrate the Word with Examples


	
	
	

	Check Students’ Understanding


	
	
	



Card 3 (irregular words)

are

what   
the
    my
the

was
    what
    are
my

  the

   are

   was

Card 9
rip

  hem
      ran
   
snap
yet

pat

   jet

      cut
spot
   slim

  stem
      nap

The Big, Big Box

By Ann Spivey

Illustrated by Gavin Bishop

It is a big, big, big box!

“It is my big, big, big box,” said Fan Fox.

“It is not,” said Dan Cat.

“It is my big, big, big box!”

Fan bit it

Dan hit it.

It is a big, big, big mat!

It is a big, big, big hat!

Can it fit?

Can it fit?

Fan sat.
Dan sat.
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HM Phonics Library Theme 8

    


   








Step 1


�
Introduce the Word


Write the word on board.


Read word.  Students repeat.


Repeat for unfamiliar words.�
Example





“This word is reluctant.”


“What word?”�
�



Step 2


�
Present a Student-Friendly Definition


Tell students explanation, or,


Have students read explanation with you.�



“Reluctant means you are not sure you want to do something.”


“When you are not sure you want to do something, you are …” �
�



Step 3


�
Illustrate the Word with Examples


      • Concrete examples


      • Visual representations


      • Verbal examples�



“If your mother asked you to try a new food, you might be reluctant.”


“You may be reluctant to watch a scary movie.”�
�



Step 4


�
Check Students’ Understanding





   Option 1:  Deep processing 


              questions


   Option 2:  Examples/Nonexamples


   Option 3:  Students generate 


              examples


   Option 4:  Sentence starter


�



“Why would a student be reluctant to go to a new school?”


“Would you be reluctant to go to recess on a warm, sunny day?”


“Tell your partner something you would be reluctant to do.”


“Tell your partner something a cat might be reluctant to do.  


Start your sentence by saying, ‘A cat might be reluctant to . . .’ Then tell why.”  �
�
Western Regional Reading First Technical Assistance Center


























Instructional Routine for Teaching 


Critical, Unknown Vocabulary Words








 B * (T)


 D


 A








V





� EMBED Word.Document.8 \s ���





The First Grade Challenge





Grade 1:





________ sounds





Sight Words: ______





______ lines of text per page.











Kindergarten:





��______ sounds





Sight Words: ______





______ line of text per page.
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Template Review and Practice:


		Template


#

		Don’t Forget!

		My Response/Action Steps



		3

		

		



		9

		

		



		11

		

		



		ERI

		

		






