	CTAG Capacity Benchmarks
A self-assessment from Sopris West Educational Services
Directions: Use the following rubrics to evaluate your school’s capacity to help ensure that all students make significant progress toward mastering challenging academic standards and year-end goals. Record your rating in the columns to the right. Be conservative—it is better to underestimate capacity than to overestimate it. 
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1. High Expectations for Student Learning
	Instructional leaders set challenging goals for student achievement. All students make steady progress toward mastering grade-level standards, and the overwhelming majority meet or exceed grade-level standards on schedule.
	Not yet 
	Some progress
	Substantial progress
	Well-established

	1.1 Working with teachers, instructional leaders set specific, ambitious, measurable year-end goals for student achievement and effectively enlist the support of all school community members in achieving these goals.

	(
	(
	(
	(

	1.2 Working with teachers, instructional leaders set specific interim goals to guide progress toward year-end goals, measure progress on a regular basis, and revise plans accordingly.
	(
	(
	(
	(

	1.3 Instructional leaders, teachers, students, and parents all have a clear understanding of both interim and year-end goals.
 
	(
	(
	(
	(

	1.4 Through their actions and the structures and processes they have established, instructional leaders demonstrate a full understanding and commitment to the principle that all students can and will make steady progress toward meeting year-end goals. 
	(
	(
	(
	(


“Bottom-Line” Results
	The school has an established record of ensuring that at least 80% of all students meet or exceed grade-level standards in all core subject areas and in each classroom through core instruction alone.
	(
	(
	(
	(

	Approximately 95% of students regularly meet grade-level standards through some combination of core instruction and supplemental, strategic, and/or intensive intervention.
	(
	(
	(
	(

	All students regularly make significant progress toward grade-level standards.
	(
	(
	(
	(


2. Research-Based Instructional Leadership
	With expert guidance from the principal, a core instructional team sets high expectations for all teachers and students—and for itself—and works relentlessly to ensure that everyone has the support they need to meet these expectations.
	Not yet
	Some progress
	Substantial progress
	Well-established

	2.1 The principal and his or her leadership team exert strong instructional leadership, based on a solid understanding of school-level and classroom-level factors that research shows have the biggest impact on student learning. 
	(
	(
	(
	(

	2.2 Under the direct guidance of the principal, the instructional leadership team continuously identifies specific high-impact areas of strength and weakness, and designs and implements change strategies based on this analysis.
	(
	(
	(
	(

	2.3 School leaders make optimal use of budget, staffing, and schedule in helping to ensure that all students make progress toward mastering year-end goals.
	(
	(
	(
	(

	2.4 Responsibility for continuous improvement is widely distributed within the school—among the principal, assistant principal, coaches, lead teachers, and teachers themselves.
	(
	(
	(
	(

	2.5 Teachers and instructional leaders work effectively together in overlapping collaborative teams—within and across grade levels and subject areas.
	(
	(
	(
	(

	2.6 The school schedule provides sufficient time for collaborative teams to conduct their work.
	(
	(
	(
	(


3. Positive School Climate and Culture 

	The overall school climate is conducive to learning—orderly, warm and caring, and characterized by personal concern and mutual respect.
	Not yet
	Some progress
	Substantial progress
	Well-established

	3.1 The school has reached consensus on a system of student discipline that is positive, proactive, instructional, consistent, and schoolwide.
	(
	(
	(
	(

	3.2 The school has a core social competence curriculum—with supplemental, strategic, and intensive behavioral interventions to support it.
	(
	(
	(
	(

	3.3 Effective systems are in place to help students with both moderate and severe social and behavioral issues.
	(
	(
	(
	(

	3.4 The climate in every classroom is orderly, characterized by mutual respect and positive, skillful management of student behavior.
	(
	(
	(
	(

	3.5 Classroom management practices demonstrate an appropriate balance of adult control and student autonomy.
	(
	(
	(
	(

	3.6 Transitions, including school arrivals, departures, and transitions among classrooms are smooth and safe.
	(
	(
	(
	(

	3.7 Every adult in the building shares responsibility for the welfare of each child.
	(
	(
	(
	(

	3.8 Every child knows at least one adult he or she can go to for help.
	(
	(
	(
	(

	3.9 With few exceptions, students attend school regularly and arrive at school and at classrooms on time.
	(
	(
	(
	(

	3.10 The principal and other leaders are highly visible and approachable.
	(
	(
	(
	(


4. Aligned Curriculum, Instruction, and Assessment
	The school’s curriculum is carefully defined, streamlined, aligned with local and state standards, appropriately flexible, and well articulated across grade levels and subject areas.
	Not yet
	Some progress
	Substantial progress
	Well-established

	4.1 The principal is directly involved in the design, implementation, and review of curriculum, instruction, and assessment at the classroom level.
	(
	(
	(
	(

	4.2 Core instructional programs are carefully selected on the basis of their alignment with state and local standards as well as evidence of their effectiveness.
	(
	(
	(
	(

	4.3 Curriculum maps, pacing guides, or other such documents provide evidence of alignment with state and local standards and set forth detailed plans for sequencing in all core subjects. 
	(
	(
	(
	(

	4.4 A series of curriculum-based interim assessments (e.g., given every four to six weeks) is used to track individual and group progress toward year-end goals in all core subjects.
	(
	(
	(
	(

	4.5 Curriculum documents reflect a streamlined curriculum, focused on essential skills and concepts, with sufficient time to allow plenty of practice and in-depth exploration of key concepts.
	(
	(
	(
	(

	4.6 Ongoing processes ensure that the curriculum is carefully articulated across grade levels and subject areas, avoiding redundancies, and maximizing opportunities for integration and reinforcement.
	(
	(
	(
	(

	4.7 Grade-level and/or subject area teams meet at least once every six weeks to review and revise the curriculum in response to changing needs or opportunities.
	(
	(
	(
	(

	4.8 Pacing guides are sufficiently flexible to allow teachers to slow down or speed up when appropriate.
	(
	(
	(
	(

	4.9 Teachers maintain rich records of skill-level learning of individuals and the class as a whole—and regularly use these records to make and modify instructional decisions.
	(
	(
	(
	(

	4.10 Teachers are held accountable, and hold themselves accountable, for helping students master local content standards and meet year-end goals.
	(
	(
	(
	(


5. High-Quality Core Instruction

	Classroom instruction in core subject areas is delivered in a way that guarantees steady progress toward mastery of challenging academic standards for at least 80% of all children in the school.
	Not yet
	Some progress
	Substantial progress
	Well-established

	5.1 Classrooms are well-organized, print-rich environments with plentiful resources and ample evidence of successful teaching and learning.  
	(
	(
	(
	(

	5.2 Core instructional programs are taught skillfully, combining fidelity to the program with deep content knowledge and understanding of how children learn. 
	(
	(
	(
	(

	5.3 Lessons are focused on specific, measurable skills and concepts and carefully aligned with the school’s curriculum plans.
	(
	(
	(
	(

	5.4 Lesson objectives are clearly communicated, so that students understand what they need to do to be successful.
	(
	(
	(
	(

	5.5 Lessons carefully scaffold student learning, so that students have the support they need.
	(
	(
	(
	(

	5.6 Lessons provide ample opportunities for successful guided practice, with immediate useful feedback.
	(
	(
	(
	(

	5.7 Lessons make maximum and effective use of instructional time.
	(
	(
	(
	(

	5.8 Lessons are highly interactive and organized in ways that require individual participation—as a result, all students are engaged in instruction and responding at a high rate.
	(
	(
	(
	(

	5.9 Through flexible grouping and other means, lessons are differentiated to individual student needs, building on what each student already knows and can do, and ensuring that activities are neither too hard nor too easy.
	(
	(
	(
	(

	5.10 Lessons include frequent, real-time checks for individual understanding, so that learning is transparent and misconceptions are quickly identified and corrected.
	(
	(
	(
	(

	5.11 Teachers assess learning on a daily basis—using homework assignments, unit tests, writing conferences, skill assessments, performance tasks, and their own observations—and modify their instruction accordingly.
	(
	(
	(
	(


6. Effective Interventions for Struggling Students


	The school quickly identifies students for whom core instruction is insufficient, provides them with appropriate support services, and carefully monitors their progress toward challenging year-end goals. 
	Not yet
	Some progress
	Substantial progress
	Well-established

	6.1 Classroom teachers supplement core instruction for struggling students by adding appropriate practice, providing more time to master concepts, and/or by presenting information in a variety of different ways that assist learning.
	(
	(
	(
	(

	6.2 Students for whom supplemental instruction is insufficient are quickly identified and provided with the additional (“strategic” ) support they need to get back on track.
	(
	(
	(
	(

	6.3 Students for whom strategic intervention is insufficient are identified and provided with intensive intervention.
	(
	(
	(
	(

	6.4 An academic intervention team meets regularly to consider cases of students who may require intervention and to review the progress of students who are already receiving intervention.
	(
	(
	(
	(

	6.5 The principal and/or other members of the core leadership team regularly attend weekly meetings of the academic intervention team(s).
	(
	(
	(
	(

	6.6 Students with disabilities are placed in the “least restrictive environment” possible and held to the same high standards as students without disabilities.
	(
	(
	(
	(

	6.7 The school schedule is optimized to provide adequate time for intervention services, including push-in and pull-out services, before-school and after-school programs, Saturday sessions, and summer school.
	(
	(
	(
	(

	6.8 Interventions are organized around programs with known effectiveness and taught with fidelity by trained staff.
	(
	(
	(
	(

	6.9 Students are grouped for intervention in ways that maximize resources, optimize learning, and provide for maximum flexibility. 
	(
	(
	(
	(

	6.10 Formal progress monitoring assessments, given at least once each month, are used to track the progress of students receiving strategic and intensive intervention and make changes as necessary.
	(
	(
	(
	(

	6.11 Progress monitoring data are used to move students in and out of intervention, and within intervention groups.
	(
	(
	(
	(

	6.12 Instructional leaders use progress monitoring data to measure the effectiveness of all interventions and make improvements and changes where necessary. 
	(
	(
	(
	(


7. Embedded Professional Learning

	The principal and his or her instructional leadership team cultivate a culture of professional learning, aimed at ensuring that all members of the school community continuously develop and refine the knowledge and skills they need to help all children learn.
	Not yet
	Some progress
	Substantial progress
	Well-established


	7.1 The principal and other instructional leaders use school and student performance data to design and monitor professional learning opportunities for themselves, for teachers, and for parents.
	(
	(
	(
	(

	7.2 Professional learning is goal-oriented, ongoing, embedded in daily routines, and includes a focus on both content knowledge and content-specific pedagogy.
	(
	(
	(
	(

	7.3 Teams of teachers and instructional leaders regularly design, observe, and critique lessons together. 
	(
	(
	(
	(

	7.4 The school provides job-embedded training on the use of data to drive instructional decisions.
	(
	(
	(
	(

	7.5 The school provides ongoing, effective training on classroom management skills.
	(
	(
	(
	(

	7.6 The school makes effective use of partnerships and associations with outside experts to build and enhance its own capacity to help all children succeed.
	(
	(
	(
	(


8. Data-Driven Decision Making
	Instructional leaders and teachers collect and analyze data from multiple sources to track progress toward goals and better understand needs—of students, teachers, and the school as a whole—and revise plans accordingly.
	Not yet 
	Some progress
	Substantial progress
	Well-established

	8.1 Instructional leaders use the results of year-end assessments and interim assessments to measure the “value-added” progress of students—by classroom, grade, and other groupings—and modify plans accordingly.
	(
	(
	(
	(

	8.2 Instructional leaders regularly collect and analyze data on school climate, attendance, and student behavior—and use the results for continuous improvement.
	(
	(
	(
	(

	8.3 A data management system is used effectively to maintain, summarize, analyze, and report a comprehensive set of formative and summative data (including classroom assessment data) on school and student performance.
	(
	(
	(
	(

	8.4 Data on student performance is disaggregated by grade level, classroom, subject area, gender, race/ethnicity, language proficiency, and other relevant categories—and used to document and evaluate progress for these subgroups. 
	(
	(
	(
	(

	8.5 The school has a valid and reliable system for scoring written performance assessments and other significant student work and using the results to measure schoolwide progress and drive improvement.
	(
	(
	(
	(

	8.6 Instructional leaders use formal tools to regularly monitor and document the quality of instruction in all classrooms—and use this data to monitor change over time.
	(
	(
	(
	(

	8.7 Instructional leaders engage in the public reporting and analysis of data as a form of community accountability.
	(
	(
	(
	(

	8.8 Teachers and instructional leaders take an inquiry approach to solving problems and making decisions, including conducting their own action research to find local answers to pressing instructional questions. 
	(
	(
	(
	(


9. Family Partnerships for Learning
	9.1 School leaders have successfully established systems of two-way communication with parents and adult family members regarding both academic and behavioral expectations.
	(
	(
	(
	(

	9.2 The school successfully engages family members as partners in their children’s learning, e.g., through monitoring homework completion, reading aloud, and ensuring a quiet place to study at home.
	(
	(
	(
	(

	9.3 The school regularly provides educational opportunities for parents and other caretakers, such as classes in parenting skills and English as a second language.
	(
	(
	(
	(

	9.4 Parents and/or other adult caretakers are always involved in helping make decisions that affect their children’s learning—at both the school and classroom level.
	(
	(
	(
	(

	9.5 Parents and other adult caretakers have been effectively engaged as partners in helping to maintain positive student behavior. 
	(
	(
	(
	(


10. Rich Classroom Discourse and Authentic Learning
	10.1 Lessons are intellectually demanding, successfully engaging all students in thoughtful discourse with the teacher and each other. 
	(
	(
	(
	(

	10.2 Lessons successfully build on students’ own experiences of the world—and allow students to pursue individual interests and gain personal satisfaction from their work. 
	(
	(
	(
	(











� Note the distinction in this section between year-end goals and grade-level standards. Grade-level proficiency standards are typically defined by the district or state and measured by annual tests. Reports indicate the number of students “meeting or exceeding” these standards. Each school sets its own annual goals. For example, a school might set as a goal that 95% of students will meet or exceed grade-level standards.


� For example, all students will be reading at or above grade level.
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