Cohort BELL Coaches Training (11/4/05)

Questions

1. What research is currently being done to evaluate the effectiveness
of the Reading First practices in schools with a very high percentages of
ELL students?

D. We are currently analyzing results from Cohort A ELL students.  So far the data indicate that ELL students have done as much progress or more in their English reading performance as native English speakers.

C. Plan of keeping looking at those kids over years?

D:  I believe so, but I’m not sure.

2.  What is the timeline for IDEL to have established benchmark goals as
opposed to "indicators of risk" (at risk, some risk, low risk as opposed
to deficit, emerging)?  And along with that, I am still concerned about
the difficulty in meeting the ORF in Spanish at the third grade level
due to significantly longer words at that level.  Will that be looked
into further?

     D: We don’t have a timeline yet, but we hope to have it by the middle of next year.  We are still conducting research on the benchmarks.  The third grade benchmark may be lowered because of word length, but for now the important thing is that Spanish-speaking students are expected to perform at the same level in IDEL as English-speaking students on DIBELS.

3. Will there be progress monitoring soon for IDEL?  When that is
available I am worried about the amount of time it will take to progress
monitor in both languages.  Will schools like ours that focus primarily
on Spanish literacy in kindergarten and first (90 min. in Spanish and 45
min. in English) be able to progress monitor in Spanish only in kinder
and first.

D:  All students that are in the B-ELL plan should be progress monitored in both languages if they are intensive.  The progress monitoring probes are very short.  (Because we don’t have progress monitoring probes in Spanish, we decided at the meeting that coaches and teachers could use the IDEL fall benchmarks and the IDEL below grade benchmarks to progress monitor students in addition to the Theme Skills Tests.  It appeared that all the coaches really liked this option that was also much more aligned with DIBELS,  and also IDEL winter assessments.) 

4. I need more information on the IDEL testing, should I test new students with the benchmark test? 

D;  Yes, that is an option.  The only thing is that I would not include their scores into the website because it may confuse our interpretation of the fall data (e.g. we may not know if a student that is at risk has that status because he/she is a newcomer or because he/she is actually not progressing during instruction.)  I will, however, consult with the ELL team and get back to you on that.

5. We would like to examine how different schools are scheduling their English and Spanish instruction.

(We discussed this throughout the day. There was no specific way that I remember.)

6. Who do we serve? 


D: We are serving the students that you decided would be receiving Spanish and English reading instruction.  Our commitment is to get them all to benchmark in Spanish and in English by the end of third grade. We cannot take children out of the program if they are progressing more in English than in Spanish, particularly if we base that decision on one score (e.g. fall scores).  Spanish reading instruction is not an intervention program.  The B-ELL plan reflects a commitment to providing reading instruction in Spanish, and the belief that we value both languages equally.

D: How did your schools decide who will be attending the B-ELL program?

(Answers to this question varied, but some coaches sent letters to parents, others just decided based on student profile). The response was somewhat vague…

a.   How do we meet the low kiddo's needs with Lectura?


 D:  Use below level materials, and reteach.  (Coaches were not convinced with this answer.  I think that observing instruction will help us better determine if they problem with Lectura is related to the program or to the delivery of instruction. I also reminded them that learning to read in Spanish should not be as complicated as learning to read in English.  The fundamental part, however, of learning to read in Spanish is developing vocabulary and effective comprehension strategies. But decoding should not be a problem.


b.   Review of what the B-ELL requirements are as far as the coach goes.

      They differ from school to school. 

Everybody received a copy of the ELL coaches job description.

7. Interventions: If students are intensive in both languages, which one do we choose for interventions?


D;  This is a difficult question, and it really depends on the model and the grade level of the student. For example, in kinder you may want to spend more time on Spanish phonemic awareness, phonics, and vocabulary development.  In third grade you may want to spend more time in English phonics, and vocabulary development to get students ready for the transition into English only classrooms.  Ideally, however, we would want to spend additional time on reading instruction in both languages for at risk students.

8. Staffing: How are other schools meeting the RF requirements with their current staff?

D: Yes, we have to do our best with small group instruction.  The important thing is that students have plenty of opportunities to respond, that behavior is under control, and that groups are as small as possible (4-5) for intensive students.  Also, centers in the classroom need to be managed effectively.

9. Theory -vs- Reality - How do we effectively take the theory and move into reality, because there seems to be a gap between the two.  (Time, Staff, expectations)

We can’t change everything at one time.  First, we need to determine the immediate needs and have the infrastructure in place. We also need to make sure that teachers have bought into the program and are willing to do what it takes to succeed.

I will send all the coaches a draft of the B-ELL plan so they all know what their district team leader, and their principals signed.

10. How do schools divide their L2 instruction team?  What other materials are available to use other than the ELL handbook and the Extra Support Handbook?

We didn’t cover it in –depth, only discussed briefly some intervention programs.

11.  Regarding the CSI maps:

D: CSI maps should be an accurate representation of how schools intend to instruct students.  The more accurate the CSI map, the better it will help you (coaches) make changes to alterable variables after the winter benchmark assessment.

