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General Issues

	What special skills do kids from poverty need help with?
	Most are poor at generalization.

Generalization variables: 

Setting

Time of day

Activity

Person

 If you over-train one of these, kids do not generalize. Change groups, setting, teachers while teaching the same skills.

	Why do some kids do well in group, but not in other settings or on assessments with other proctors?
	There are a lot of students who may be drug affected, brain injured, or have other reasons they have difficulty generalizing. Look for kids who cannot demonstrate skills when there are changes in  setting, time of day, activity or person.  Change seating, teachers, etc. train for generalization.

	My students do not answer on signal well. What is going wrong?
	There are five parts to a signal. Focus Cue: (Your turn, finger on the ball)

Think time (varies)

Verbal cue: (get ready, what word….)

Timing interval  (one second…always)

Response cue (finger moving, snapping, etc).

Make sure kids know where to look, have enough time to process the task, the cue is clear and the timing interval is consistently one second.

	How can I deal with a student who interjects, whines or tries to argue?
	Look at the teacher/learner response rate. If the percentage is 70% teacher and 30% learner, than you are fine. If student initiates more than that, then a power struggle can ensue. Ignoring alone will not work.  Ignoring and redirecting is more effective. Keep giving instructions.  If you have a stern bottom line, the misbehavior will escalate, since whatever you pay attention to escalates.

	I have some kids who make weird responses, roll their eyes.
	Consider assessing to see if they can move up. This is frequently a sign of boredom.


	What easy strategy beefs up comprehension skills?
	Read a sentence and have students answer who-what-where-when-why questions:

Trees lose their leaves in winter.

What loses their leaves in winter?

What happens to trees? 

When do trees lose their leaves?

There are lots of good sentences for this in Language for Learning.  Alternatively, use this strategy with a sentence before every story.



	How can we better help newcomers?
	Run a newcomers club for about a week. Teach them how to answer on signal, sounds conventions, firming techniques.

	When can an intensive group exceed five?
	If you have a group of third graders reading 10 words per minute, keep the group small. If you have a group of second graders who are familiar with a program and can read 40 WPM, then the group can be bigger. Small intensive groups are a grant guideline.


Language for Learning and Language for Thinking

	What are the crucial pre-reading skills taught in Language For Learning?
	Classification: e vs. e with line over it. 

Sequencing

Same/different

If/then

Classification + if/then concept helps with comprehension

All of these are taught by lesson 40 in LFL.

	How do I avoid drony or choppy responses
	Instead of signaling for each word or entire phrase, break it into subject/predicate:  “The man with the ball……..is running.”

	What if students are not getting through Language for Thinking lessons in a half hour? 
	Move them back where they can be more successful. Back to Language for Learning, but put them on the fast cycle track.  If kids are moving slowly, learning will fall apart. Cover 10-12 tasks per day.  If they are not getting through those tasks, then they do not get enough review on a skill.  Studies have been done and those who move back and are accelerated eventually surpass those who are kept ahead.

	What language program follows Language for Thinking?
	Comprehension A (fourth grade and up, only)


Reading Mastery I-III, Fast Cycle

	How can we transition kindergartners from ERI to RM? The long e sound appears so early.
	Place kids for a few days where long e is introduced, then go up to the “th” sound lesson for a few days If they test out, keep mastery testing them until they demonstrate that they need to learn something.

	What about new students? 
	Have an EA sit with them for a week to introduce RM sounds and signaling process. Don't hold the group back.  Give them time to figure it out.

	Kids in RM I-II are not making a good transition to saying it fast. They still want to sound it out.
	Do more say it fast without sounding it out. Do this are a warm up:

1. I am going to sound out a word you are going to say it fast:

(no written cue)Mmmmmmaaaaaannnnn….” What word?

2. With cue” Watch me sound it out. Mmmaaaannn” Say it fast:

3. Hide card, flip it up fast: What word?

                                      or

Finger word: 

When I signal, move your finger across and find the word dog (move finger until they find it)

Find the word after dog……what word?

	For kids who finish Reading Mastery Fast Cycle, how do you decide which program to go into next?
	Are they sharp learners? Give B2 placement test. If they do not pass, test them halfway through B1?

Kids with lower language skills should be in RM  III along with Corrective reading.

Kids with high skills should be tested to see if hey can place into Horizons CD, since it moves faster.

B1 is for kids who guess a lot. Most kids do not need to start at the first lesson.

	What are acceleration strategies for RM3? 
	Get a lesson done every day. Do workbook recall questions orally. Hold them to the signal.  See if you can move some kids iup to the next higher group.


Error Correction

	How accurate should students be?
	Programs are designed for 70% accuracy during group time. Individual turns should be 90%. 

If they are at 100% accuracy: bored!

If they are too low? Fight or flight sets in.  Students will misbehave or withdraw.


	My kids make sloppy errors, self correct frequently or lose their place.
	1, Model tracking in a sentence. “When you come to the word “the” raise your hand. “

2. Duet reading: Trade off reading a word at a time, you and the kids. Go back 3-4 lessons to do this so accuracy is not an issue.

3. Have kids read a word list with frequent error words. “There are “fooler words.” Review them.

4. Use word bingo including words students have been introduced to, but still miss. It gets them to look quickly. 

5. Try word build up. Important to see how the word changes so do not use cards.     Example: 

                   a

                   at

                   hat

                   hate

                   what

                   that

	My students do not make checkouts due to errors.
	Write down errors as you go along and pre-correct as you begin the next lesson.

	My students forget the vocabulary words.
	1. Pull words and post them.  Use them throughout the day.

2. May need to enrich. Kids may have to “see” the word. Okay to supplement programs.

	I have corrected errors, but students still make mistakes.
	After an error, rather than telling the word and having them repeat it, tell the word, have them spell it then tell the word.

	I have one student who keeps making errors and is holding the group up. 
	Don’t hold the group up during group instruction. Take time to pre-correct that one student outside of group time. If that fails, move them to another group,


Fluency

	My students read words accurately but slowly. How can they read them in a normal voice?
	1. Change from “what word” to “say it fast”. Model if needed, initially.

2.Trade off reading. Read three sentences quickly, have student read. Coattail last word to get them going faster.  DO NOT do this if they start making lots of errors. 

	My students are not passing Read Naturally accuracy and fluency criteria.
	If they are in Reading Mastery, have them build fluency on RM lessons about 20-30 lessons back.


B1-B2, Horizons, RM 4-5

	What beginning decoding program do you use for upper grade students?
	Rather than RM, use Corrective A. Start twice a day, then Corrective B1-B2 twice a day. This is just for kids who have relatively good language skills. For kids who are weak in English, use RM 3 for lower kids and Horizons C-D for kids who may go faster.

	Where do upper grade kids go after Fast Cycle (in third grade)?
	Sharp learners? Give B2 placement test. If they do not pass, try testing them halfway though the program.

Lower language? Reading Mastery 3. Pre-test first. 

Lower language skills, but sharp? Horizons C-D.  This is much harder since they do the same work in only half the lessons. B1-B2 is designed for chronic guessers.

	How can we tell who needs B1-B2 and who needs Horizons?
	Kids who make “what-that”,  “a-the” errors need Corrective Reading B1/B2. Horizons is also more accelerated.

	Where do kids go after Horizons C-D? 
	Placement test kids. Hopefully more can do RM5. Some may go into RM 4, but you can skip lessons.

Look at errors if bombing out. May need two or three days of B2, alternating with or followed by? two or three days of RM 4.

	RM 4 advances farther than Horizons CD. What should we do?
	After kids finish the second book of CD, go to lesson 50 of RM 4. Also, more skills presented in RM 4. 

	How long should Reading Mastery 5 take?
	In all, about an hour and a half. Workbook and Skillbook take 20-30 minutes.  The workcheck is critical. Kids need to go back and correct errors. 

	My students are not answering workbook and skill book questions accurately. 
	Preview questions and answers during the presentation time. If a large group, then pull kids as a group to correct errors.


