

The following document is an outline of a K-3 literacy framework for Oregon. The components of the outline are based on a comprehensive model of reading instruction that many schools in Oregon use. These schools represent both Reading First and non-Reading First schools, and the outcomes these schools have attained in the implementation of this model have demonstrated the effectiveness of this approach for a range of schools and students throughout the state. 


We have discussed the basis of this framework, the Schoolwide Beginning Reading Model, at previous LLSSC meetings. We have discussed developing a K-3 literacy framework around the implementation of a comprehensive approach to reading instruction that incorporates these components. We have seen how this approach works in Reading First schools, and since the last meeting, we have gathered additional evidence that this approach is working in non-Reading First schools. For example, the majority of schools recognized for their ability to “close the achievement gap” in reading use this model. Based on this information, we are ready to move forward by completing a draft Oregon Literacy Framework for K-3.


In our discussion today, we would like your input in three areas: (1) What feedback do you have regarding clarity and level of specificity of the components of the framework? (2) What are ways that the LLSSC can endorse the K-3 Literacy framework for Oregon and promote its use? (3) What policies could the LLSSC help develop related to the K-3 literacy framework?


We will take your feedback from today and prepare a draft document for your review at our next meeting in September. Our goal will be to circulate a draft of the K-3 literacy framework before the meeting to allow time for careful review. We’ll ask you to vote on the adoption of the framework at the September meeting. 

K-3 Reading
1. A Schoolwide Priority on K-3 Reading Goals is Established
Clear, quantifiable reading goals across K-3 are linked to essential elements of early reading achievement. Student performance in relation to these goals helps guide instructional decisions. Goals and instruction are linked to phonological awareness, alphabetic understanding, reading fluency, reading comprehension, and vocabulary.

2. Reliable and Valid Reading Assessments are Used to Inform Instructional Practices

Reliable and valid assessments are used to screen and monitor the reading progress of all K-3 students. How frequently student progress is monitoring should be linked to the degree of reading difficulty. This formative assessment system should employ benchmark goals to establish important reading milestones and inform instructional practices. 

3. Reading Instructional Time is Protected and Sufficient for All Students to Meet Reading Goals

At least 90 minutes of reading instruction is provided daily to all students, K-3 (except in half day kindergarten programs) including at least 30 minutes of small-group, teacher-directed reading instruction. 

4. Instructional Programs and Materials are Research Based and Linked to Reading Goals

A research-based core reading program is used throughout K-3. Each school has policies and procedures for developing high-quality implementation of their core program.

Research-based supplemental programs and materials are used that address possible weaknesses in the core program and that provide additional instruction and practice on essential components for those students who need it.

Research-based intervention programs are used to meet the needs of students who are at high risk for reading problems and may not benefit sufficiently from instruction in the core reading program.

5. Differentiated Instruction is Used to Help All Students Meet Reading Goals

Additional reading instruction, beyond the 90 minutes, is provided to those students who are not making adequate reading progress. The amount of time for additional reading instructional, group size during instruction, and the instructional programs and materials used, will be based on student reading performance and instructional need.

An instructional program map in reading in each grade, K-3, will be used to specify the school’s instructional plan for groups of students based on instructional need:

· Students on track for successful reading outcomes;

· Students at moderate risk for reading difficulties; and

· Students at high risk for reading difficulties.
6. Data-based Leadership and Administrative Involvement Prioritizes Attainment of Reading Goals for All Students

Leadership teams (e.g., Grade Level Teams, Early Reading Team, and District Reading Team) analyze student reading performance data and use data to help plan instruction. Leadership teams ensure that reading instruction is coordinated across grades and special services. 

Leadership teams make sure schools are using reading data to (a) identify students who need additional support and, (b) evaluate each student’s response to the instructional support. The big idea in the data use is prevent reading difficulties by providing necessary instruction as early as possible. 

7. High Quality Professional Development Focuses on Reading Goals

Professional development should be strategic and integrated and focus on scientifically-based reading practices, including formatively assessing reading performance, teaching the five components of beginning reading, providing effective instruction within core and intervention programs, and setting goals to improve student reading outcomes. Professional development opportunities are for teachers, mentor coaches, principals, and other personnel involved in teaching reading to K-3 students. Professional development might take various forms such as regional institutes, district level in-services, school-based consultation, and web-based platforms. Professional development should be coordinated and anchored to scientifically-based content shown to increase student achievement.

A district coordinator should be assigned to help implement the reading section of the Oregon Literacy Framework and build the school’s capacity to implement the components of the framework effectively. 

School-based teams should oversee the day-to-day implementation of the reading section of the Oregon Literacy Framework. Within grade and across grade teams should work together to coordinate systems of support, and ensure that instructional programs are being delivered as intended, and that assessment information is guiding decisions about the overall system of reading instruction as well as decisions about individual students. 

If possible, schools should employ a mentor coach to work closely with classroom teachers and school-based teams to support effective reading instruction. Mentor coaches can guide teams in coordinating instructional support and using data to make decisions. Coaching responsibilities should highlight three main functions. First, coaches should work with teachers in the classroom on improving reading instruction. Second, they should ensure that the major elements of the reading section of the Oregon Literacy Framework are being implemented throughout K-3. Third, they should make sure student reading data are being used to make decisions about instruction.

Professional development should include time for teachers to analyze, plan, and develop ways to refine their reading instruction.  
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