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School Literacy Plan - Part 2

DRAFT

Date: June 13, 2008

Literacy Plan Review Timeline:

This plan will be reviewed and updated every June.  If there is staff turnover, it will be reviewed with new staff at the start of every school year.
	Component 1:  Goals



Primary Reading Goal:  All children will be reading at grade level by grade 3.  
Formative Reading Goals:

	Kindergarten

	Phonemic Awareness
	Middle:  20 correct phonemes per minute

End:  35 correct phonemes per minute

	Phonics
	Middle: 15 correct sounds per minute

End: 25 correct sounds per minute

	First Grade:

	Phonics
	Beginning: 25 correct sounds per minute

Middle: 50 correct sounds per minute with at least 15 words recoded

	Fluency
	Middle: 30 correct words per minute

End: 60 correct words per minute

	Second Grade

	Fluency
	Beginning: 50 correct words per minute

Middle:  70 correct words per minute

End: 100 correct words per minute

	Third Grade

	Fluency
	Beginning: 80 correct words per minute

Middle: 100 correct words per minute

End: 120 correct words per minute


School-Level Goals for Overall Improvement:

K: 94 percent of K students will reach end of year benchmark goals on the DIBELS assessment up from 78 percent last year

1: 81 percent of 1st grade students will reach end of year benchmark goals on the DIBELS assessment up from 69 percent last year
2: 69 percent of 2nd grade students will reach end of year benchmark goals on the DIBELS assessment up from 57 percent last year
3: 71 percent of 3rd grade students will reach end of year benchmark goals on the DIBELS assessment up from 59 percent last year
	Component 2:  Assessment



A.  Screening
Measures To Be Administered: DIBELS benchmark assessments

	Grade
	Screening Measure
	Essential Element(s) Assessed

	K
	Initial Sound Fluency

Phonemic Segmentation Fluency

Nonsense Word Fluency
	Phonemic Awareness

Alphabetic Principle

	1
	Nonsense Word Fluency

Oral Reading Fluency
	Alphabetic Principle

Fluency

	2
	Oral Reading Fluency
	Fluency

	3
	Oral Reading Fluency
	Fluency


Evidence of Reliability and Validity of Measures:

DIBELS technical reports

Timeline (When will the measures be administered?):

September, January, May
Students (Which students will be screened?)

All students

Resident Expert (Someone who is highly knowledgeable about the measures, can train others to use the measures, and can lead the interpretation of the data.):

Title I teacher
Assessment Team Members:

Title team: Title I teacher, 2 assistants, SPED teacher
Training/Retooling (Frequency/Focus):

Title I teacher, or District Literacy coach will provide training to new members of the assessment team and refresher training prior to each benchmark period.
Data Entry (Who will perform the function? Who can be trained as a back-up person?):

Title I assistant will enter data; office assistant will be trained as back-up.
Funding Needs (Expenses for purchasing or printing measures, data collection, data entry, etc.):

DIBELS database costs
Sub costs for training days and assessment days

Printing of assessment materials /booklets

Funding Source:

Title I funds

District assessment funds
B.  Progress Monitoring

Target Students:

All Intensive, Strategic and low Benchmark students
Frequency of Progress Monitoring:

Every two weeks for Intensive students

At lease monthly for Strategic students; more often for low Strategic students

Monthly for low Benchmark students
Measures:

DIBELS progress monitoring measures based on appropriate instructional levels for students

In-program assessments from core program
In-program assessments from supplemental/ intervention programs
	Grade
	Progress Monitoring Measure
	Essential Element(s) Assessed

	K
	Phoneme Segmentation Fluency

Nonsense Word Fluency
	Phonemic Awareness

Alphabetic Principle

	1
	Nonsense Word Fluency

Oral Reading Fluency
	Alphabetic Principle

Fluency

	2
	Nonsense Word Fluency

Oral Reading Fluency
	Alphabetic Principle

Fluency

	3
	Oral Reading Fluency
	Fluency


Evidence of Reliability and Validity of Measures:

DIBELS technical reports

Resident Expert (Someone who is highly knowledgeable about the measures, can train others to use the measures, and can lead the interpretation of the data.):

Title I teacher

SPED teacher
Assessment Team Members:

Reading teachers will monitor the progress of their own students with support from Title team when needed
Training/Retooling  (Frequency/Focus):

Title I teacher or District Literacy Coach will provide training and retooling on DIBELS PM measures one time per year to teachers. SPED teacher and Title I teacher will provide training on determining mastery on intervention assessments.
Data Entry (Who will perform the function? Who can be trained as a back-up person?):

Title I assistant or classroom teachers
Funding Needs (Expenses for purchasing or printing measures, data collection, data entry, etc.):

Sub days for training

Printing of progress monitoring booklets
Funding Source:

Title I and District funds 
Process for Assessing and Placing New Students (e.g., How quickly can this assessment take place?):

Classroom teacher or Title teacher will administer DIBELS assessment on new student within two days of student arrival, then classroom teacher and Title I teacher will meet to determine if further assessment is needed, i.e. in-program placement test.  Testing information will then be shared with Walk-to-Read teacher if different from classroom teacher.
C. Diagnostic Testing

Target Students (Criteria for determining who will receive diagnostic testing):

Students who are intensive, strategic or low benchmark 

Intensive students who are not responding to instruction will receive WJR if deemed appropriate by SST team.

List Standardized Diagnostic Measures:

Woodcock-Johnson III NU

Evidence of Reliability and Validity of Standardized Measures:

Woodcock-Johnson III NU Technical Reports

List Curriculum Embedded Assessments:

a.  Core Program Survey Assessments

Phonics Survey

b.  Core Program Theme Skills Tests:

End of Unit tests will be administered every 6 weeks as specified by the curriculum.

c.  Supplemental/Intervention Programs Mastery Tests:

Intervention program mastery tests

d.  Placement Tests:

Intervention program placement tests

D. End-of-Year Testing (Outcome Measures)

Standardized Measures:

	Grade
	Standardized Measure
	Essential Element(s) Assessed

	K
	DIBELS benchmark assessments
	Phonemic Awareness

Alphabetic Principle

	1
	DIBELS benchmark assessments
	Phonemic Awareness

Alphabetic Principle

Fluency

	2
	DIBELS benchmark assessments 

SAT-10
	Fluency

Alphabetic Principle

Comprehension

	3
	DIBELS benchmark assessments 

OSAT
	Fluency

Comprehension


List Other Outcome Measures (include grade and essential element assessed):

Evidence of Reliability and Validity of Measures:

DIBELS technical reports

SAT-10 technical reports

OSAT technical reports

Timeline:

During OSAT window

May for SAT-10 and DIBELS
Assessment Team:

Classroom teachers with support from Title staff
Funding Needs (Expenses for purchasing measures, data collection, data entry, etc.):

Purchase of SAT-10 tests for 2nd grade
Funding Source:

District Assessment funds
E. Data-Based Decision Making:

How will data be used to make decisions at the systems level?

ERT will meet monthly to examine school-level system data to determine if system is healthy and if not, what further data needs to be gathered. Teams will use Adequate Progress Norms to determine the relative strength of the benchmark, strategic and intensive support systems. The team will utilize the Healthy System Checklist to generate potential solutions for unhealthy instructional support systems.  The team will also plan for any necessary professional development based on this analysis

How will data be used to make decisions for instructional groups and individual students?

Grade level teams will examine data monthly at grade level team meetings to analyze grade level systems. Progress monitoring, benchmark assessment data and core, supplemental and intervention in-program assessments for groups of students as well as lesson pacing maps will be analyzed. Data will be used to make grouping decisions, group instructional modifications, and individual problem solving*. For significant issues, the grade level team will meet with the ERT team to problem solve.

*Note: Individual problem solving will only occur when ERT teams are confident that a particular grade level has robust tiers of support.

Plan for Monitoring Instructional Groups/Individual Students:


All groups and students will be monitored as mentioned above. Targeted groups and students will be monitored weekly by Title teacher and grade level teacher through increased progress monitoring.

Process/Criteria for Evaluating the Effectiveness of Instruction: 

DIBELS Summary of Effectiveness report, Percentage of students meeting end-of-year formative reading goals, Coaching and Principal Observations

	Component 3:  Instruction




Time:

Length of Reading Block:

K: 120 minutes
1: 120 minutes
2: 90 minutes
3: 90 minutes
*Attach Sample School Schedule

Start Date for Reading Instruction:

Reading instruction will start no later than the second week in September after school starts
End Date for Reading Instruction:

Reading instruction will end no earlier than two days before the end date of the school year.
Additional Reading Time (i.e., Double Dose):

30 minute a day, 5 days a week

Additional reading time for low intensive students
Criteria for Identifying Students for Additional Reading Time: 

All students whose DIBELS instructional recommendation is intensive or low strategic or whose progress monitoring data is significantly lower than their peers. Teacher recommendations may also be used if based on other data sources (e.g., unit tests, intervention mastery test, observation data).
Double Dose Instructors:

Title I teacher and assistants

Sped teacher and assistants
After-School Reading Programs:

Program coordinator

RSVP volunteers on Monday and Wednesday to provide to the extent possible targeted instruction and practice in area(s) of need (e.g., decoding, fluency, vocabulary, etc.). 
Targeted Students:

Low Strategic and all Intensive students will be targeted for more instruction and practice in area(s) of need (e.g., decoding, fluency, vocabulary, etc.), and who can stay after school to catch the later bus home.
Funding Needs:

Program coordinator extra duty pay

Snacks, volunteer appreciation awards
Funding Source:

School lunch program for snacks

Building discretionary fund for awards lunch
Summer School Reading Programs:

1. Extended school year program for students on IEPs that qualify

2. 6 week program, 4 hours/day for intensive and low strategic students who will continue to receive instruction in intervention program
Targeted Students:

Low Strategic and Intensive students 
Funding Needs:

1/2 day temporary certified salary for 7 weeks, plus ½ day assistant for ESY program
1/2 day temporary certified salary for 7 weeks, plus ½ day assistant for summer school program

Breakfast and/or lunch for students

Workbooks
Funding Source:

SPED for extended school year

Title I funds for others

School lunch program
Programs and Materials: 

Research-Based Core Program for K-3:

The 123 Reading Program, 2007 edition
Research-Based Supplemental and Intervention Programs:

	Program
	Type 

(S or I)
	Grade 
	Essential Element(s) Addressed

	ABC PROGRAM
	I
	K
	

	DEF PROGRAM
	S
	1,2,3
	

	GHI PROGRAM, level 1
	I
	1
	

	DEF PROGRAM
	S
	2,3
	

	GHI PROGRAM, level 2
	I
	2
	

	GHI PROGRAM, level 3
	I
	3
	


Criteria for Selection of Additional Supplemental and Intervention Programs:

Any additional supplemental or intervention programs will be selected from approved SBRR programs on the Florida and Oregon curriculum review list
Funding Source for Core, Supplemental, and Intervention Materials:

District curriculum funds
Plan for Monitoring Fidelity of Program Implementation:

Principal will do monthly reading observations focusing on fidelity and effective use of reading block time, including transition time. Coaches will conduct targeted observations to support teacher’s identified by the principal.
Differentiated Instruction:

Instructional Grouping:

K:   X  Within-Class Grouping
__ Cross-class Grouping
__ Cross-grade Grouping

1:  __ Within-Class Grouping

 X  Cross-class Grouping
__ Cross-grade Grouping

2:  __ Within-Class Grouping

 X  Cross-class Grouping
__ Cross-grade Grouping

3:  __ Within-Class Grouping

 X  Cross-class Grouping
__ Cross-grade Grouping

Criteria for Small Group Formation During Reading Block:

Students who need specific phonics skills based on phonics screener

Students who need support in specific areas on theme skills tests

Students who need more explicit instruction

Students who need more extension of the core

For those in a replacement core, groups will be based on placement tests of intervention program

* Attach Current Instructional Map for Each Grade Level

Timeline for Updating Instructional Maps:

After each DIBELS benchmark assessment period
Lesson Pacing Goals:

	Program/Level
	Complete By (Date and Grade)

	ABC PROGRAM
	end of K

	GHI PROGRAM, level 1
	by the end of first grade

	GHI PROGRAM level 2
	by the end of second grade

	GHI PROGRAM level 3
	by the end of third grade

	
	

	
	


Plan for Enhancing the Core Program:

Program enhancements: lesson maps and templates for additional practice to mastery of skills

Plan for Accelerating Students in an Intervention Program:

Two lessons in the intervention program per day plus, if appropriate, re-reading of stories from previous lessons for fluency.

Service to Special Populations of Students:


ELL: ELL’s will be included in all aspects of the reading program. Additionally, students that need extra language support will receive small grouped instruction placed in Core EL intervention.

SPED: SPED teacher will continue to serve all students on an IEP with research-proven programs. Additionally, Sped teacher will flood in to reading block for delivery of intervention to second and third grade intensive students and will deliver a second lesson in the pm in the sped room. The District will support these prevention-oriented instructional supports with Early Intervening funds.

Instructional Delivery: The proportion of whole group and small group time will be decided based on students needs. Generally, students with strategic and intensive needs will receive at least 30 minutes daily of small group, teacher-directed instruction. Instruction will be based upon the 9 components of effective instruction: instructor modeling, explicit instruction, engagement of students in meaningful interactions with language during lesson, multiple opportunities for students to practice instructional tasks, corrective feedback after initial student responses, encouragement of student effort, student engagement in the lesson during teacher-led instruction, student engagement in the lesson during independent work, student success in completing activities at a high criterion level of performance.

	Component 4:  Leadership




Principal:

Outline Principal Involvement in Reading Activities:

Reading Culture/Communication:

Principal regularly communicates with staff and other stakeholders on matters related to the school’s reading culture—reminding others of the mission to help all students become successful readers, articulating a clear vision for reading success, establishing common practices for generating improved reading results, communicating high expectations for students and staff, engaging all staff, district leaders and community stakeholders around the mission

Participation in Teacher Training on Reading Programs and Assessment System:

Principals, to the greatest extent possible, attend all PD related to programs and assessment.

Participation in Grade Level Team and Early Reading Team Meetings:

Principal schedules and attends Early Reading Team and Grade Level Reading Team meetings, assures that discussions focus on the most recent student reading data, provides support needed for implementation of these plans and supervises to assure that instructional plans formed in these meetings are implemented.

Observations of Reading Instruction (Indicate type and frequency):

Principal conducts regular classroom walk-through visits during reading times to provide instructional leadership in reading.

Describe Coordination of Title, ELL, and Special Education with General Education Reading Programs:

Lesson Progress Reports will be turned into Title I teacher for all students in Title I, ELL and SPED to be brought to grade level meetings.  SPED teacher and ELL teacher will sit in on appropriate grade level and ERT meetings.  Intervention reading programs used in SPED and Title 1 will be SBRR programs.  Grade level teachers will attend IEP meetings on their SPED students. Before grading periods, classroom teachers will informally meet with SPED and ELL teachers to discuss individual student progress.
Mentor Coach:

Literacy Coach and FTE:

N/A
Funding Source:

Responsibilities:

Grade Level Teams:

Participants at each grade level:

	K
	1
	2
	3

	Mrs. North*
	Mr. Miller
	Miss West*
	Mr. Thibert*

	Miss Stetson
	Mrs. Smith*
	Mrs. Jones
	Mrs. Allison

	Title I, Mrs. Stefenson
	Principal, Mrs. South
	Title I, Mrs. Stefenson
	Title I, Mrs. Stefenson

	Principal, Mrs. South
	Title I, Mrs. Stefenson
	Principal, Mrs. South
	Principal, Mrs. South

	
	
	Sped, Mr. Williams, when needed
	Sped, Mr. Williams, when needed


Indicate facilitator for each grade level with an *.

Frequency of Meetings:

Monthly for each grade level

Day/Time of Meeting for Each Grade Level:

K first Tuesday of each month, 2:45 pm
1 third Wednesday, early release day, 11:45
2 second Tuesday of each month, 2:45
3 third Tuesday of each month, 2:45
Funding Needs:

None

Funding Source:

Early Reading Team:

Members:

	Name
	Title

	Miss Stetson
	K teacher

	Mrs. Smith
	1st teacher

	Mrs. Jones
	2nd teacher

	Mr. Thibert
	3rd teacher

	Mrs. Stefenson
	Title I teacher

	Mrs. South
	Principal

	Mr. Williams
	Sped


Objectives of Early Reading Team:

1.  Regularly analyze system with mid-year summary of effectiveness reports and end of year reading data

2.  Examine systems-level problems with Healthy System Checklist (attached) and generate solutions

3. Work with grade level teams when necessary.

3. Examine individual students who are not making progress

Alternate School Team to Meet these Objectives:

Grade level teams
Frequency of Meetings:

Once a month
Day/Time of Meeting:

Second Wednesday of the month at 4:00
Funding Needs:

Extra duty pay for teachers staying beyond contract time
Funding Source:

District Curriculum funds
Identify Other Building Leaders in the Area of Reading:

Mrs. Stefenson, Title I teacher

Mr. Thibert, 3rd Grade teacher
	Component 5:  Professional Development




Process for Determining School PD Needs:

The primary source for determining PD needs is student reading data. Additionally, principal and coach observation data will be used. When appropriate, teacher need surveys and staff input will be solicited. 

PD for Principal (Topics/Priorities):

Reading Leadership 

Behavior Management
PD for Coach (Topics/Priorities):

N/A
PD for Teachers (Classroom Teachers and Specialists):

Program Training:

	Program / Topic
	PD Provider
	Number of Days
	Participants
	Timeline

	Intervention  DEF refresher training and on-site consultation
	District expert
	2
	All intervention teachers and aides
	Fall 2008

	Ongoing HM enhancement review of lesson map and templates
	Principal will facilitate template practice at staff meetings
	Each staff meeting
	All teachers
	Monthly 2008-2009

	Effective instruction of vocabulary and comprehension strategies
	Principal will sub during reading block so that teachers can observe peers instruct vocab and comp strategies
	Once a month
	Reading teachers
	Monthly 2008-2009



Study Groups: study groups studying Isabel Beck's Bringing Words to Life will meet monthly


Classroom Consultation: When necessary, expert consultants will be utilized to provide in class coaching and modeling.


Collaboration Time: at grade level team meetings

PD for Educational Assistants:

Template training

On-site consultation for Intervention DEF  delivery
PD for Substitute Teachers:

N/A
PD Plan for New Staff:

5 days Enhancement training

Instruction in Schoolwide Reading Model

DIBELS training

Plan for Building Capacity with In-Building or In-District Trainers:

District Literacy Coach will be primarily responsible for DIBELS trainings for assessment teams

District Literacy Coach will be responsible for ongoing enhancement trainings and refreshers

Title I teacher will train new staff in templates

Principal will train new staff in the culture of the Schoolwide Reading Model

Principal will facilitate demonstration and practice of templates at each staff meeting

Plan for Ongoing PD Rollout:

Principal will coordinate with staff members to provide in-service for each staff meeting.
Funding Needs for PD:

Floating sub for on-site consultation days
Funding Source for PD:

School PD funds
*Is All Professional Development Research-Based and Aligned with School Reading Goals?

	Component 6:  Commitment




School Action Plans:


Timeline for Completion: action plan will be written after the May benchmark assessment period.


Schedule/Process for Updating Action Plan: October, January, May ERT meetings will review and revise action plan


Staff Responsible: ERT team: principal, Title I teacher, SPED teacher, one teacher from each grade level

Plan for Reporting/Sharing Student Performance Data to Stakeholders:


District Level Administrators: monthly admin team meetings


School Board: report to school board after each benchmark assessment period


Parents: individual student/parent conferences and Schoolwide data shared in school newsletter


Community: newspaper article in local weekly paper

Plan for Celebrating/Acknowledging Student Success:


End of year data celebration with parents

Hiring Practices to Sustain the Reading Model:


Guided by attached document

Suggested reading-based hiring criteria for leadership positions

in a school-wide reading improvement process

Dr. Stan Paine, Interim Director, IDEA, University of Oregon

Posting the Position


Qualifications required and preferred beyond those typically needed for this position

· Required

· Experience teaching reading in an outcomes-based model

· Knowledge of instructional programs and practices appropriate for use in an outcomes-based reading improvement process

· Experience using formative assessment in a reading improvement process

· Strong professional relationship-building and communication skills

· Knowledge or experience in the area of adult learning (training, coaching, etc.)

· Preferred

· Experience leading a school-wide outcomes-based reading improvement initiative

· Experience leading others in using formative assessment in reading improvement

· Experience supervising others in a reading improvement initiative

· Experience planning and managing professional development for other educators

· Knowledge of resources needed for an instructional improvement process (staffing, budget, federal funds, etc.) 

Screening the Applications

· To what extent does candidate’s background match the profile reflected in the posting?

· Candidate has all the required elements (or related experience in lieu of them)

· Candidate has one or more of the preferred elements (or related background)

· Candidate’s training and experience are a good match for the nature of the position

· Candidate’s reference letters reflect experience and personal qualities useful for the job

· Candidate’s personal statement reflects:

· competent communication skills

· knowledge of laws pertinent to student achievement (NCLB, IDEA, state law)

· evidence of a vision, philosophical beliefs, expectations and commitments related to assuring that all students have an opportunity to become successful readers.

Conducting the Interview

· Tell us about any experience you have had leading a school-wide reading improvement process.  What were the main elements of the implementation?  What was your role?  What were the outcomes of this initiative?  (leadership)

· What is your vision for improved reading achievement in a school?  What are your philosophical beliefs about teaching reading and striving for improved outcomes?  What expectations and commitments would you ask staff to make in a reading improvement initiative?  (culture)

· What does a “culture of success” suggest to you in the context of a school-wide reading improvement effort?  What elements would it include?  What would your role be as a leader in this process?  Have you had experience in helping to create a “culture of success” in a classroom or school previously?  If so, tell us about it.  (culture)

· Tell us about your experience and your thoughts regarding differentiation of curriculum and of instruction in a classroom or school-wide reading context.

 
 (differentiating curriculum and instruction)

· Describe what your supervision practices would look like over the course of a week in your school.  What activities would you pursue?  How would you make time for these activities?  How much time would you make?  How would you distribute your time across staff members in supervising reading?  (supervision)

· Tell us about your experience in using a formative assessment system to determine progress at the school, classroom and individual level.  How were data collected and used?  What was your role in this process?  How do you view the importance of such a system?  Explain your answer.  (assessment & use of data)

· How do you view the role of time as a variable in instructional improvement?  What would your role be in using time as a resource for instruction?  (use of time)

· How would you plan a program of professional development to support a reading improvement initiative?  What elements would it include?  What would your role be in planning and implementing it?  (professional development)

Checking the References

· What experience does this candidate have in leading an instructional improvement initiative?  How would you rate the success of his/her leadership in that initiative?  (leadership)

· Does this candidate have a vision for improving student achievement?  To what extent is s/he able to articulate it to staff to obtain their buy-in to it?  How would you characterize the candidate’s stance on teaching reading and striving for improved achievement in reading?  (culture)

· What is this candidate’s experience in differentiating curriculum and instruction to meet the needs of students at different levels of success and risk?  How successful was s/he in conducting or leading an effort of this nature?  (curriculum and instruction)

· Describe the candidate’s supervision style.  How often did s/he engage in active supervision?  How much time did s/he devote to this activity?  How was this time allocated?  How would you assess the effectiveness of his/her supervision in improving student achievement?  (supervision)

· What is this candidate’s experience in using or overseeing a formative assessment system in his/her classroom or school?  How do you see the candidate exercising leadership in the use of data to improve instruction?  (assessment)

· How has this candidate managed time as a resource for instructional improvement?  How does s/he do at managing his/her own job responsibilities?  (use of time)

· How do you see this candidate as a manager of professional development activities?  Does s/he have experience in this role?  If so, please describe it.  What training has s/he had in the past three years in reading?  In instructional improvement?  (professional development)
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