School-Level Matrix for Oregon K-12 Literacy Framework
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Grade 4-12 School Based Application

	1) Reading Goals anchor a school’s comprehensive literacy plan

a) Five essential areas tied to NRP; 

b) linked to State Standards;

c) goals should be measurable; 

d) performance should guide reading instruction

2) The primary reading goal is grade level reading by grade 3 – measured by Oregon Assessment of Knowledge and Skills (OAKS)

3) Formative reading goals are set throughout K-3 to indicate student performance in essential areas of reading

a) Kindergarten—phonological awareness and phonics; G1—phonics and reading fluency; G2 & G3—reading fluency

b) Vocabulary and comprehension are key areas of instruction throughout K-3, even though formative goals are not yet available. 

4) Students not meeting essential reading goals (primary or formative) should be provided with interventions to improve reading
	1) Overarching objective as per Oregon Diploma is for each student to demonstrate “the knowledge and skills necessary to transition successfully to their next steps: advanced learning, work, and citizenship.”

2) Reading goals linked to (a) State Standards and (b) Essential Skills (i.e., 21st century skills needed for success in college, the workplace, and civic life).

3) Primary reading goal is grade level reading / proficient reading (i.e., “Meets Proficiency”) on Oregon Assessment of Knowledge and Skills – Reading component of the English / Language Arts Test. (“Proficient reading across content area texts” and “proficient readers of grade level content” are other ways of describing intention of “grade level reading”).

4) Proficient reading for grades 4-12 means:

a) Foundational reading skills; and

b) Application of strategies and skills necessary to read proficiently in specific subjects areas (e.g., science, mathematics, social studies).

5) Students not reading at grade level either (a) have insufficient foundational reading skills; and/or (b) are unable to apply reading strategies and skills for reading in specific content areas. Students are provided with instructional support to improve reading proficiency:

a) Support targets development of foundational reading proficiency

b) Support targets development of reading proficiency necessary for subject specific reading
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Grade 4-12 School Based Application

	1) A comprehensive assessment system specific to K-3 should determine:

a) If students have met important K-3 reading goals;

b) If students are on track to meet K-3 reading goals; 

c) Provide information about instructional supports necessary to maintain or reach grade level reading proficiency

2) A comprehensive assessment system should be linked explicitly to primary and formative reading goals.

3) A comprehensive assessment system should map onto five essential elements of reading.

4) A comprehensive assessment system should be used for specific purposes. There should be documented reliability and validity evidence for each intended purpose:

a) Screening students for reading problems;

b) Monitoring progress over time;

c) Diagnosing sources of reading difficulty for those students who have not responded adequately to well-designed and implemented interventions;

d) Determine if students have met important reading goals. 


	1)  Students should be screened for reading problems throughout grades 4-12. 

a) Universal screening three times per year is recommended for grades 4-8. 

b) In high school – grades 9-12 – screening is necessary in grade 9 at a minimum. Schools can look carefully at eighth grade spring scores on OAKS to determine students who not reading at grade level or requires further screening assessment. Schools may also want to consider screening students for reading problems in grades 10-12. 

2) Multiple sources of evidence should be used for screening purposes: Below proficiency on OAKS is a major source of screening evidence. When screening in the fall, schools can review OAKS scores from the previous spring. 

3) Additional sources of evidence include the following:

a) Reading fluency – The fourth grade fluency benchmark is a rate of 115-140 cwpm read aloud from unpracticed grade-level text (EL.04.RE.01). The fifth grade fluency benchmark is a rate of 125-150 cwpm (EL.05.RE.01). Schools can utilize district and national norms to identify fluency targets for grades 6 and up. 

b) Comprehension assessments (e.g., CBM Maze assessments)

c) Grades/Failure of Classes
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Grade 4-12 School Based Application

	5) Data from reading assessments should be used to make instructional decisions about groups of students and individual students:

a) Data should address effectiveness of “systems” of instruction support for groups of students;

b) Data should address effectiveness of instruction support for individual students
	d) Teacher recommendations – when teachers suspect there is a problem and, in particular, to help identify specific problem areas (e.g., use of comprehension strategies) when other screening data suggest there is a problem. 

e) Important to rule out motivation problems. 

4) Screening data should be used to organize students into three general groups – (a) grade level or above; (b) somewhat below grade level (1-2 years below grade level); (c) well below grade level (2 or more years below grade level).

5) For students well below grade level (i.e., at high risk), further diagnostic assessments may be needed to pinpoint precise problem areas for instructional purposes. 

a) Administration of program placement tests is one form of diagnostic assessment. 

b) Diagnostic assessments should be conducted in close consultation with classroom teacher and using classroom data. 

6) Schools will need to monitor progress of students well below grade level throughout the year. 
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Grade 4-12 School Based Application

	High quality reading instruction involves the integration of four major components. These components should be addressed explicitly in each school’s K-3 reading plan.
1) Sufficient time allocated and used for reading instruction.
a) 90 minutes per day for all students;

b) Greater than 90 minutes for students who have not met reading goals; time beyond 90 should be based on student need.

c) For ELLs, independent of their meeting reading goals, extra time should be provided targeting vocabulary and comprehension instruction.

d) All students should receive some small-group instruction each day.

i) At least 30 minutes per day for students who have not met reading goals.

ii) Group size should be based on need.

iii) Extra time for ELLs to receive instruction in small groups focusing on vocabulary and comprehension.

iv) Group compositions should be fluid and revised regularly based on student progress. 
	1) High quality reading instruction in grades 4-12 is provided in two fundamental ways: 

a) Reading instruction is taught as a separate subject for the purpose of developing foundational reading skills, including the strategies and skills necessary for reading in specific content areas; and 

b) Reading strategies and skills are taught within content-area subjects, so students develop reading proficiency in the context of specific content areas (e.g., learning to read science, history, and mathematics textbooks and other documents).

2) Through middle school (and perhaps grade 9), all students should have a separate reading class focusing on the development of foundational reading strategies and skills:

a) Instruction should be targeted to meet the needs of group of students and individual students, based on screening data and other sources of data (classroom performance data, diagnostic assessment data); 
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Grade 4-12 School Based Application

	3) Research-based programs and materials targeting essential reading content.
a) Essential content: (i) phonological awareness; (ii) alphabetic understanding (phonics); (iii) reading fluency; (iv) vocabulary; (v) comprehension. 
b) Research-based programs and materials include: (i) a schoolwide core reading program; (ii) supplemental programs for “deeper” instruction and additional practice; (iii) intervention programs—intense reading programs for students well below grade level reading goals. 
4) Differentiated instruction based on student need
a) Instruction is differentiated based on the instruction students need to reach reading goals. 
b) Organizing how to differentiate instruction can be accomplished though tiers of instructional support.
i) Tier 1 is for students a low risk for reading difficulties—a common approach is 90 minutes of daily instruction in the core program.
ii) Tier II is for students who are at moderate risk for reading difficulties—these students may receive the core program for 90 minutes plus extra instructional time to each day to accelerate progress.

	3) In high school (especially grades 9/10), a separate reading class should be provided to students who are well below grade level in reading.

a) This type of reading instruction (a separate class) may also be organized by the number of minutes per week (to address school scheduling considerations);

b) Highly effective teachers – ideally the strongest instructional staff available – should work with the poorest readers;

c) Integration of content area text into the reading period is recommended to facilitate the transition of reading skills to content area courses.

d) Goal is to have high school students who are somewhat below grade level be taught within content-area classes with emphasis on strategies for reading content area text and accessing the content.

4) Recommendations for instructional time (reading class):

a) 60 minutes daily minimum for 4th and 5th grade

b) 40-60 minutes daily for 6th, 7th, and 8th grade.

c) 200-300 minutes per week for grades 9-12.

d) 90 minutes per day of reading instruction for students with the most intensive needs.
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Grade 4-12 School Based Application

	i) Tier III is for students who are at high risk for reading difficulties—these students may require replacement core reading program. 
5) Effective teacher delivery. Including:
a) Modeling, explicit instruction, meaningful interactions with language, opportunities for student practices, providing corrective feedback, encouraging effort, engaging student during instruction, engaging student during independent work, facilitating student success.
	5) For students somewhat below grade level, and well below grade level, effective ways to increase the intensity of reading instruction should be the most important focus.

a) Should be based on research;

b) May entail the use of specific supplemental and intervention reading programs;

c) May entail small group instructional formats and other procedures to increase intensity –  (e.g., increasing opportunities to respond for  students at high risk.) 

6) All content-area instruction – either during separate times of the day in elementary grades (e.g., grades 4-5) or in separate classes in middle and high school – should include a specific and significant component of each lesson targeting explicit instruction in the reading strategies and skills students need to read proficiently in the specific content domain. 

7) Content-area instruction also must include explicit instruction in essential content, designed in particularly for those students who do not have the reading skills necessary to learn this content from independent reading of textbooks and other material used as part of classroom instruction (e.g., primary source documents)

a) All students need access to content in every subject;

b) Teachers need to understand content-specific literacy skills and teach these effectively to students. 
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	1) Leadership prioritizes attainment of reading goals for all students.

2) Leadership exist at multiple levels – principal, mentor coach, early reading team, grade-level teams – to maintain focus on reading instruction priorities.

3) Administrators and leadership teams are knowledgeable of state standards, essential reading skills and strategies, assessment measures and practices, and instructional programs and materials.

4) Administrators and leadership teams create a coherent plan for reading instruction to attain school reading goals.

5) Administrators and leadership teams maximize and protect instructional time.

6) Administrators and leadership teams organize resources and personnel to support reading instruction.

7) Administrators and leadership teams ensure that instruction in special programs (e.g., Title, Special Education, ELL) is coordinated with general education reading instruction.
	1) Leadership emphasizes importance of major reading goals:

a) Students reading at grade level or above (i.e., proficient readers of grade level content);

b) Students developing the reading strategies and skills needed for proficiency in reading content-area textbooks and other material (i.e., proficient reading across content area texts).

2) Leadership exist at multiple levels – principal, vice principal, reading specialist or coach, grade-level teams, departments, specialists (e.g., special education teachers, English learner teachers) to maintain focus on:

a) High quality reading classes;

b) High quality reading instruction within content-area classes. 

3) Administrators and leadership teams are knowledgeable of state standards, essential reading skills and strategies, assessment measures and practices, and instructional programs and materials.

4) Administrators and leadership teams create a coherent plans for: 

a) High quality reading classes to meet needs of students;

b) High quality reading instruction taught within content-area classes. 

5) Administrators and leadership teams maximize and protect instructional time.
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Grade 4-12 School Based Application

	
	6) Administrators and leadership teams organize resources and personnel to support:

a) Reading classes for students;

b) Reading instruction within content-area classes.

7) Administrators and leadership teams ensure that instruction in special programs (e.g., Title, Special Education, ELL) is coordinated with:

a) Reading instruction provided in separate reading classes;

b) Reading instruction provided during content-area classes.
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	1) PD is focused on attaining school reading goals and is guided by assessment data.

2) PD is explicitly linked to practices and programs implemented at the school that are research-based.

3) PD systematically allocates time for educators to plan, reflect on, and refine instruction.

4) PD is multifaceted, coordinated, and ongoing to support teachers and instructional staff on the assessment and instruction of reading priorities.

5) PD is differentiated by position and need.

6) PD results in thorough understanding of, and ability to implement, reading priorities and effective practices.
	1) PD is focused on attaining school reading goals and is guided by assessment data.

2) PD is explicitly linked to practices and programs implemented at the school that are research-based.

3) PD systematically allocates time for educators to plan, reflect on, and refine instruction.

4) PD is multifaceted, coordinated, and ongoing to support teachers and instructional staff on the assessment and instruction of reading priorities.

5) PD is differentiated by position and need.

6) PD results in thorough understanding of, and ability to implement, reading priorities and effective practices.

7) Discipline specific learning teams within each school can be used to organize and plan how reading strategies and instruction will be integrated within content-area instruction. 

8) Cross content literacy teams to make decisions regarding PD needs – this facilitates buy in. 

9) Teachers need to understand what the literacy demands are of their discipline and how to give students access. Use Bethel’s ACCESS Toolkit/training as an example of how to format PD.

10) Schools will need to provide PD for intervention teachers. Ideally will target staff with reading endorsements or special educators.
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	1) Developing a School Literacy Plan

2) Action Planning to promote continuous school improvement

3) Providing regular reports on progress to stakeholders

4) Effectively using staff and resources 

5) Promoting a culture of shared responsibility

6) Seeking active involvement of parents and community members
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