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Expectations for District Literacy Leaders 

In Sustaining the Schoolwide Reading Model - DRAFT


	Elements of SWR Model

	Strategies and Actions

	I. Goals, Objectives, Priorities
	· Establish clear, quantifiable district level reading goals across K-3 that at minimum are linked to the five essential elements of early ready achievement and state standards. 

· Focus reading improvement efforts on scientifically-based practices that have demonstrated effectiveness.

· Ensure that district policies, procedures and actions are aligned with and support reading goals.

· Review school level action plans to determine alignment with district goals. Modify school plans as necessary. 

· Utilize data on how well students are doing in relation to district reading goals to improve districtwide reading efforts. After each major data collection period, determine necessary actions and document in a district action plan.

· Provide positive attention, recognition, and support for schools throughout the district that are making progress in meeting district goals. Showcase those schools as model demonstration sites.

	II. Assessment and Use of Data
	· Select only reliable and valid measures to screen, monitor, diagnose, and determine reading outcomes of K-3 students districtwide.

· Select measures that assess at minimum, the five essential elements of reading instruction and are explicitly linked to district reading goals. Avoid layering assessments on top of one another. That is, avoid selecting multiple measures that assess the same elements. 

· Establish, employ, and maintain a district level data base to collect and summarize school level data and provide immediate and easy access to information.

· Create and maintain a pool of competent trainers who are available locally to: (a) train district staff on data collection and use;  (b) provide a comprehensive initial training on data collection to all new staff members;  (c) provide quarterly follow-up and retooling trainings; and (d) conduct brief reliability checks to ensure that the data collected are reliable for all data collectors.

· Designate at least one individual per school to become the expert on specific measures. Provide training and support for this individual.

· Establish and hold to a district assessment schedule that specifies testing windows for the various measures throughout the year.

· Administer screening measures districtwide early in the year to identify students who may need additional instructional support.

· Provide support for districtwide formative assessment process. Dedicate the necessary resources to ensure each school has a viable plan for collecting progress monitoring data. Establish district rules regarding the frequency of data collection for students at risk of reading disabilities.

· Schedule data summits (e.g., one day meetings) to review results of reading performance measures on an on-going basis (e.g., each six weeks) and to discuss necessary adjustments and further support.

· Based on the review of data, participate in selected Early Reading Team meetings at the school level to assist with systems level problem solving and identify possible district supports.

	III. Instruction

     • time

     • materials

     • differentiation


	· Require that a minimum of 90 minutes of reading instruction is provided daily to all students, K-3 (except in half day K programs) districtwide. 

· Secure necessary funding and personnel to support small-group, teacher directed reading instruction each day.

· Establish and adopt formal district policies and procedures that result in the adoption of research-based core, supplemental, and intervention programs that align with and support state standards.

· Promote single, districtwide adoption of a core reading program (pre K-5). Suggest a menu of supplemental and intervention programs. 

· Lead and support principals in conducting regularly scheduled walk-throughs to ensure effective instruction and fidelity to the SBRR programs.

· Create a set of decision rules to be used consistently across the district to guide student placement into intervention programs.

· Secure necessary funding and personnel to support additional reading instruction, beyond the 90 minutes, for those students who are not making adequate progress.

·   Ensure alignment of special programs (e.g., Special Education, ELL, Title programs) with general education to provide consistent reading instruction for students at risk in the district.

	IV.  Leadership


	· Ensure that all district staff actively support reading goals and outcomes-based reading improvement practices.

· Assign a district-level staff member as a literacy coordinator. The literacy coordinator will support district principals and coaches, make regular visits to schools, coordinate all district level professional development and data summits, etc.

· Ensure that building leadership is established and distributed among staff and across instructional areas and roles.

· Allocate district funds to provide mentor coach support to each building in the district. Provide greater mentor coach FTE to the most challenging buildings.

· Allocate district funds to provide time for regular grade-level team meetings and building level literacy team meetings at schools across the district.

· Provide supervision and support needed for principals to act as instructional leaders.

· Assign principals and other staff to buildings based on the person whose training, experience, knowledge, and skills are best matched to the instructional needs of students and support needs of staff.

· Use every staff meeting to verbally support school reading programs and efforts by singling out examples of positive results and high performing schools.  

· Explore administrative and fiscal strategies and opportunities to build and sustain the district and school-based reading effort.

	V. Professional Development
	· Utilize limited district professional development days strategically by focusing on content that will result in meeting district reading goals. That is, provide content on scientifically-based reading practices, including formatively assessing reading performance and teaching the five essential elements of beginning reading.

· Provide necessary professional development for district staff in new and ongoing reading programs. For example, schedule at least two days of program-specific training every year to support new staff in successfully implementing curricula before the start of the year and provide follow-up training to returning staff to enhance implementation of the core, supplemental, and intervention programs.

· Encourage principals to attend district- and building-level training sessions on reading programs and assessments. Avoid scheduling conflicting district leadership meetings on these training dates. Provide additional professional development for principals on becoming instructional leaders at regular sessions through out the year.

· Provide substitute pay as needed to allow teachers opportunities to collaborate, study, observe others, visit model demonstration sites, etc.

· Develop a comprehensive training plan and support system for instructional assistants who teach reading groups throughout the district.

· Ensure new staff are adequately trained in the schoolwide model, assessments, and reading programs.

· Build capacity districtwide by identifying teachers, coaches, and/or district personnel to train as trainers of core, supplemental, and intervention reading programs.



	VI. Commitment


	· Develop a district literacy plan that delineates the necessary elements to achieve district reading goals. Put the district literacy plan in writing. Disseminate widely and reference frequently.

· Develop job descriptions, supervision protocols and staff evaluation criteria that articulate the components of literacy leadership.

· Implement reading-based hiring practices and manage turnover of key staff by planned succession.

· Build district calendars and schedules that support reading goals.

· Dedicate district resources toward meeting reading goals. Use budgets from multiple programs, if necessary, to support reading outcomes.

· Develop and nurture a culture of creating and promoting activities that are consistent with the schoolwide reading model and linked to district reading goals.

· Communicate regularly with all district leaders (i.e., Curriculum Director, Special Education Director, Title Director, ELL Director), principals, teachers, staff, and stakeholders to sustain the vision, beliefs, expectations, goals, and commitments for reading success. Visit schools regularly to ask, "How can we support you?"

· Model the commitment to outcomes and data-based decisions by addressing data regularly at meetings with school leadership, identifying successes and targets for improvement, leading discussion on how targets will be addressed and how resources will be allocated to support these targets.

· Assist schools in writing school-based reports for parents, the school board, and other stakeholders. Share data with stakeholders regularly.

· Acknowledge staff efforts that help make a difference in student performance. Plan events to celebrate school success and award staff.

· Systematically seek additional resources at the local, state, and national  levels to support reading goals.


© 2010 by the Oregon Reading First Center

Center on Teaching and Learning
PAGE  
3

[image: image3.wmf]